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Enhancing Self-Perception of Organizational Behavior Learning with Improvisational Interaction

Abstract

This research enhances students’ academic self-efficacy and self-awareness through
improvisational interaction of drama teaching, which could bring them into the organizational context
and advance their reflected best-self (RBS). Using 53 students enrolled in a bachelor’s organizational
behavior course in a national university in Taiwan as the sample. Two different teaching methods
were planned for this research; the traditional lecture was applied in the first-half section, and the
improvisational interaction of drama teaching was executed in the second-half section of the
Organizational Behavior class. For the evaluations of teaching effectiveness, quasi-experimental
design with pre and post-tests and qualitative data were collected and analyzed. The results indicated
enhancements(means discrepancy between pre and post-test) on academic self-efficacy, self-
monitoring, and inner self-awareness caused by improvisational interaction of drama teaching are
significant. Differences between pre and post-test of academic self-efficacy and input effort also have
significant predictions on final grades of this course based on the result of regression analysis.
Qualitative analysis result reveals students’ responses to the course, either on overall and process
aspects are extremely positive. Self-reflections from students are categorized into two aspects, general
self-reflection and professional reflections. Three sub-categories, past, present, and future, are divided
from general self-reflection, and two sub-categories, team-related and leaders-followers relation, are
divided from professional refections. To sum up, improvisational interaction of drama teaching does
enhance self-efficacy and self-awareness and highly evaluations from students based on the
quantitative and qualitative data analysis.
Keywords: improvisational interaction of drama teaching self-awareness, self-efficacy, quasi-

experimental design, quantitative and qualitative data
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BTG 0 B - PEARR A (HRRT 0 2007) 0 P e ARON BRI AT kB4
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B OB R o Ard SR A RO RA TR DR TR e b o Y g S E P
BHER o APALLT FhrE? TFpiidp s (reflected best-self, RBS) , i (Roberts,
Dutton et al., 2005) » #F %] ¥ A4 L EF g 4 > ‘]'5'3 BAERAPwp Aok d ki (Roberts,
Spreitzer etal., 2005) o & ** > g Apr g F A ﬁaﬁ_é»‘ g { EEF BN E £ h{ B
ot ¢ 1t A7 %ren% it (Cantoretal., 1986)> » ¢ B EF B WL 2Y F# (Markus & Wurf,
1987) o 3 ¥t > g H s WEEART - F 0 M ATV F M R fE o L e
p A =4 (self-awareness) > H T #-3 {7 4p b Foiihdd (b 2 A %*?B}%‘ii}%—l (Tehi— T ap 4 0 B
FLE £ p sAaxir (academic self-efficacy) o

AW EORFEF T2 a8 HMTFRN - BREFEFAL - o P RS EREL
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Ao rEG T fEp e g (being) o B IEp AH R A A REFM B B R T
4 (Mintzberg, 2005; Rubin & Dierdorff, 2009, 2011) -

1RV BRI L LB 0 JURI HF (teaching drama) R 3 £ - 7 RE Y F Mg
&/ ) (livethough) » % & Mz ¥ B 4 | (hereandnow) 2. Bk 2 8 ¥ 2 K E 32 > v !
BRpIER T g Y 5 ornie ~ AR5 Y (RHEE 5 2004) 0 H ¢ x 1@ 3 $ (improvisational
interaction) P& FEERRY 0 F UG B A PR ¢ REFPIT o PKF 2 25w 5 OB FHAr
B2 00 e B B P R E B IR T R RIZAEE S S A EEFER VRS
BIFEFREEIIFRINLEIR > HELFPHR R i%fifg{— B
i@ (Leonard & Yorton, 2015) > @B P 7 F R i 5 o pbeb > x g d B B 5
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APERD T ERT bR e N R B SRR A e G Y
B AP B TRREY Jﬂ" mp AR S FEp A B e

f

&

[

p

< P
AP EA R TS | 5 OB B RS MG AR > B TF p A S R

2



AR s o A IR TR AR PR TEY RSO i ey R
Eghpw BN RERD o

- R

Byl #%c 8 (classroom drama) £ gk pldde 5 > MR FEARTAR S - BT ARG T d
24 kg 7B (Neelands, 1984) o #5545 17 5 5 2 & % 42k Rousseau (1712-1778)
gl d F 59 &9 | (learning by doing) fv " d gL jp » & % | (learning by dramatic doing) & i
%7 A (Courtney, 1989)e @ #J gkl cng (v¢ B Y 559 i FIARKYE 5 ¥ WKF Finlay-
Johnson (1871-1956)(Bolton, 1999) » #x @ » ig 4 ¥pljpl K E f » KEF-E Y 2 FE X 5 - 2 F
UihHE 0 P R PE R LR EARY (T2 5 E > A AR 1997 £ o F TEERTE
{12000 £ ME B AT E TS A 2 BB E A AL L ESE Y PR 2 %
$ER R AT B Y o - B B S S 2 (GERLE > 2004) o

BRI R LI A RIS G S ¢ OTooked
Dunn (2002) 45 &1 > BRI FF SR F Y F A S Al RIF AR A BT o R R

W VAP R fzsd o0 WY 5 L 584 (partlclpants) 7 A7 B (actors) 0 i 3B EN R A

e gz EESRL Y YR S 9}—?5’4]5 fo M0 fF g s o H 3 48 (learning
through) » 32882 7 f2A P AR EFRT T RMTL B MESWE o - AFRBFELA TS
SRR HFEE Y 0 AR AR e o Bl A T A S (FE 0 2012) 0 T FENA
4 % % (making-meaning) =& ¥ (Heathcote, 1973) » k¥ B Sk P37 > ¥ 4 W E el
BY o @0 EEEian o (Landy, 1982) 0 fem ¥4 2 F7enp AL ¢ 2 2 p A fRLR
R 4 8- ek % (5R8kE > 2004; Conard & Asher, 2000 ) »

“$ TREEV FHPORERFR DT RE S L WIBRHHERE R A P LR R B
+ i“ s BV REPE AR Y Y e Y 23 2 F Y s (Dorion, 2009) 0 Pt iy § oS3t P F

B o T ek 21 & (Lothane, 2009) » % 3 {ﬁ%”i@mﬁJ\ 2 i E A
'}#mﬁ YR&2DF B E N 2 BRRKE E I‘Emr‘}‘.ﬁv AR Y 2R 0 bldoskaEE
(2007 ) #pghjpliads o ZAFFERIFA fh > H P BfFcEdge 3 & 4 ;f“w Ao B~ TR L
WEFE o~ E MRS G B EER o 2R (2012) g E R AR K 2 e 7o

AT EE R n’gd CRE B BRI R R AT E LT LTRSS

R ARG APFREEI BT FRERMALTEPF IR LI DA E LI BFER X
PRSI R A A fEd L SR E A R RSE R E o A E S 2R (2012) TR LR
SR rE S s 0 B4R EAEE (2007) K ch T WRAG RSP 6E L kgf o T3
OB 3Azini B HE PRS2 » kAT M F 0P L 5KE S 3 o

1. FE® 45

BB FE Y T h o Lo 5 BB A~ B e lsE 0 ke 7k A E g o
;¢ (McCaslin, 1979 51 p 36888 -2007) % T B E G iz & FHT7 > it 3 HE B EFRE
BB #R ¥ AT WA 2 E R B0 (Cadwell, 1997) » 5 SHEE A (P10
R KPR ELF TR RE R BF S o PR R LY N E S S NR B
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’L‘Lﬁr’ﬁ%%%i%’“ﬁ% TERBER LI Vb AAIFY AT R T W kEZ LM F
% & 3 43¢ (Who’s it happing to 7)) ~ i+ A-pF 2t (When is it happening ? ) ~ % # i (Where is it
happening ? ) ~ # A% - (What’s happening ? ) ~ 7 # A% & ~ B2 5 (What’s atstake 7 ) (& 8%
# 5 2007 ; O’Toole & Dunn, 2002 ) > ;ﬁﬁﬁ"fb’iﬁé% "F’i’?%wﬁi R Y T AT ET O Hp e
s~ kS SR AP R ORR (P SA;«TH 22017 ) 7% | * B % A0 B8 k51 E Bk
AL T 7 5 H - T8 K ETROTRELFREFFR (5RAEE2007) 75 A3+F
2ZLRF B “ﬁ? wEEY FHARRFONLIEY o2 e ISR Skl
%ﬁﬁﬂj%ﬁﬁf%ﬂﬁﬁgﬁﬁi%m%

S Ephip A

A E V- BT Rpiidp A (reflected best-self, RBS) | %t & F itz P& P24 R0 T
wosJLE B Lo e o R 7 AR (positive organizational scholarship, POS) 5 A # 3% ) ih
(Cameron & Caza, 2004; Cameron, Dutton, & Quinn, 2003; Luthans, 2002; Seligman &
C51kszentm1haly1 2000; Seligman, Steen, Park, & Peterson, 2005) - RBS dp B 48 E 3R 41 p & &

t % Fir# L hiidr £ ik (an individual’s cognitive representation of the qualities and

characteristics the individual displays when at his or her best)(Roberts ~ Dutton et al., 2005) - i& i
AR T WA > A B DKo FE A E Y A2 BAAY TR FILiE AT 0 B
izY BAEE A F I p AR (self-schemas) - & 35 5 o % i > Roberts ~ Dutton % £ + (2005)
WEHERBSE*»E 2o 2 E 5 BAEE p NPEA >tk F 0 p A A @ 12 B e (portrait)
Kig it p AP e d e ARG RERA T F - Bp A D BWF T B A RY IRL0A
Mz R (ideasell) ~#FHBAPE~FFZHBBWHERERZF F 2 57 o ch (hoped
for possible self) °

Roberts ~ Dutton % - (2005) » 4p 11 > RBS chi] it & & F 0% T g4 5 A #40
EBRAR G BRSO im{wm&u#w’wuﬁwgﬁd@AWW1waanﬂﬂ
%(mm&wmmeMM)ﬁfi»@wgf%ﬁwwﬁfm%?%%ﬁaﬁﬁéﬁﬂnﬁ
pe gl E FRBA /E“ g Rpe PHR(MB I S @R R ’2016)° iz RBS
R T 2R T WP K AEY o FIEENF LA R VLY o wn B
e ;ﬁd R A€ 4_,56; (social experiences) k% EFEiap i p A F St BT vl g
Fig {7 #73) (A RBS 3y (Roberts, Spreitzer et al., 2005; Roberts, Heaphy, & Caze, 2019) » -
* 5 T - A& RBS Y chF ik o B p A g A% (extraordinary) st s & o

£$ééﬂ&£“ﬁ%ﬁ’%%g%éébmuﬁﬁt@ﬁdﬁgagﬁw@g%mm
7 # (Fiske & Taylor, 1984; Gioia & Poole, 1984) » @ Roberts ~ Dutton % % ¥ (2005) 7~ i k¥
HiEz B H- > ZIFE- 47| F iwehp A (possible self) “"PII}%*"'» BhRENpARK
2 et R JFe B e B eh /,%rfz‘@“’ A R iEirand B> ;4 (Cross & Markus,
1994) (e R e BSFR Vi p NORE o B - HFH AL E 1‘? (social architecting) > r i
FFS 0 fEp L4 o p A (self—knowledge) € FTevis Paw 7 Fag Al ahsk s kR
ARG BE oA kg L BWANY p PR EFERSR AP 20 AR
B e pFsg it p A e RBS (Dweck Higgins, & Grant-Pillow, 2003) » H = ~ § 4r5g B A £
3. (personal expressiveness) * F] & B4 &5 £ RBS Bl 42 » € Fp B 4 ch2 B8 B 30—
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Rﬁﬂia‘@%;@?\g;\)” B AR M-E A PTG —fi']@’ijﬁg % p B IR (Ryan & Deci,
2001)o g2 = B S enFul2 ko 2 = B AMIHME AR 3 @ 2 FAR A A RBS
Bl > 7 Ao e '[?"{Q‘@ﬁ LM SR BRI LM AFE LR LA
BOFERNHKE ARG A BER AL FAT AL KEIREFLNEY X
FIEAR AR mgﬁ&m#;i; R TRMBEEFALAMAY AP FABMAS - B NG o

p)

2 2
AL g A RPEE S A AL T YT fF o Markus & Wurf (1987) 45 ) > p S
7

Le 7 BWop e 7 aémiiﬁf_fr%i B LRMFTRAT mMnh & Ea VR LB
OIS 4 %&@ﬁf{’iﬁt 2 22 & (Rosenberg, 1979, cited from Sirgy, 1982) - 3 % 2 (1989)
2 5 AT

JH-p AREA R E L (TR AEA A GG oo ¢ 5 BAEA L B i 4 B AE
*éfff 17 f3 AR B A fodk i OB GO $ 0 L S5k 2 2 F P RO T e
Bor o p AL E R AFHE m—w (Chu,2002) = $+ ¢t » B AE e A pEL T Fd “ffp
EY mxpg KA 4e o org) ehae s Gdp ] B ATRE Y USmR 2 B R G5 TR 7 iR 1R
@ A5 = (Sullivan, 1953, cited from Sirgy, 1982) o 2.0 p AL "fTT d p ’ﬁtff“ (inner self) » =
B AR L PR REFL AT EES AN T BRERE DT B F AR
g A e AR p A ehg iz TR 2§ 2% o Devito (2003) Pl4p ) > BEEE
B NGREL B AP g R ZE i it B Ba e KA p A (31
FRELR 0 2004) 0 Pha SRLD APEL B 0 T g RIEFF - i@:@“)ﬁ ] — AR R
PARRAMGANG AT DR - AN AT R Ak R
(Aronson et al., 2001; Duval & Wicklund, 1972) « 7 &+ d p 3V p G iR i i (@ BRI (735 1)
(Carver & Scheier, 1981) > » ¥ £k 71 7t Aenp 24~ g 4 g2 @ %k 24 (Duval & Lalwani, 1999) -
PmEd peogp e hp gt ;ﬁﬂ 4@ g A (looking-glass self) #F3% = 3% k& 2 p
# (Eurich, 2017; Gergen, 1991) > % % o¢ #-B /233t p ¥ - 8 & 35k & (a state of
consciousness) = p AR E 2 M (k52 > 1996 ; Duval, Silvia, & Lalwani, 2001; Duval &
Wicklund, 1972) o *+ f 2 % 2 it %rw: AR EE R e chiF 5 (Silvia, 20024) 0 EE 4 i 2
FREEANF S EFLBOp A 0 BA30 30 2 E31 3885 A Pe? b~ g ARtk
B2 5% (Govern & Marsch, 2001) » Rk ZeLp A1 5 e~ WA B X | enZ 1 £ % it
A8 4mig p 3N &g (self-congruence) ek fi & p A e { 4c 1 d (Eurich, 2017; Tjan, 2015)°
pAFEEY S BHALBDLM ¢4 2 B (subjective self—awareness) ol Eu
(objective self-awareness) &k & i3t p Agrig 4 > B JF’f Reni B At 3®:gp e F 4% pe
BA A pLEk (Mead, 1934) o A > BRI p AEd 2 pehp NS ka ??{3_55‘4 &
#-7 Fe e p 4l R & > Fenigstein, Scheier 22 Buss (1975) Tria i B4 p 3% (private self) £2
2 2 (public self) ehg aiFfap A% d ¢ éwi AR BRSO R T 5 A S
PR RERNE RO AAE N ER AR N e B PF B AR AN TF]T R g
BALERZ-RORPEF AR L L 2 vHEErY R4 kegde (Yao & Flanagin,
2006; Wieken & Stapel, 2008) o #h & VA E ¢ 2R s A P EFHF L > LT R B F
R s LT 0 RF A (Froming, Walker, & Lopyan, 1982) o
Bt F ik B K P shp iz > Govern & Marsch (2001) i 5k % W HRL A A p A A
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PAFR TS ZHEZA AR AR Fenine oD R RS p A F R (immediate
awareness of surroundings) > > #He ¥ BB fr L BEF R AT E o 3 EOTY 0 A F
™ Govern & Marsch (2001) # 1 enp A R ML 24 » T AR AN FHREFRODET > = B
PEA R ¢ 7 ipgddl o @yt 2i4p 3 P x (Ickes, Wickhlund, & Ferris, 1973) > it & #83 & 5 B 4
EPFEAFRTOp AR LA R ZRY ¥ 2 UF 9L F BRBS 2
£t

Ik

=~ Bl p Aoty

A #3xqy 4 Bandura 3t 1977 & §_ 41040 € s rILIE | (social cognitive theory) 2. & & £

A2 - > ¥ a%zﬁ kil s R B AR BEIFE HP L AAKAF FE TR D

42 3 BN ETE = (Bandura, 1977)  F RS AR F i R A FRHA
HiEFE- ;%LEH PHHR AR AT TR G i & H¥re p AR X (Bandura, 1986)
- 4 Aoaki 9EETEY d B R (magnitude) ~ 5 B (strength) ~ — 444 (generalizability) =
&@%ﬁ%’fﬁ%&ﬂﬁ@%wéﬁcﬂ%$lﬁﬂﬁﬁ&\ﬁ&ﬁﬁ%%%%ga%£
REFL PR e ARR - ARGy B AR 4 i R (extent) ik T B LRI
# [ (Bandura, 1986) ° % 3 £ BA~ e Q& TIHH P i ch 287 > P BEor p Aoni KO BRAR G
By 4@ A FRhRRIEAF L EIROE L £- ARMEFs NEARN S I H e
% (Cervone & Pervin, 2015) » » & - i A k{7 5 e0€ & 7P| % # (Bandura, 1994) -

FO3h SR SRR PEA A SR > T AP SRR R T AR L B 0 ARA 6
rEEY Jﬁ" &Y L L A i*u (Linnenbrink & Pintrich, 2003; Zimmerman & Martinez-Pons,
1990)°Bandura\Adams E 4 F (1977) Frdg i p ok s FERIE 2 B % hF Y = % - Hutchins
(2004) 587 5 4 KR 0 B Y K f Aoniii f s A F Y S0 agEp AN PRAR -
Flpt s At E s Bp A FLR Y- BEFRBRBSehp Aae o ¥ L RBEINNK f@gﬁigﬁk
i# en3p P % 38 (Peetsmaetal., 2005)— & ji=p 2\ »xit  (academic self-efficacy) - Schunk (1995) #
B Aot ARG  BHA- AP TOFRERT R L ITH YR ARDRR o FL
3 VAT T R 4 s F R Aokiy 4§ 4 sk 8 ¥ #48 (Bong, 2004; Oh, 2017) ~ £
LAY+ kmdF e iEir (Nieetal,,2011) ~ 3 { #5 ¥ £ I (Honicke, & Broadbent,
2016) Bl » kP E R Ep SR TR FRE Y F AP ARG WRRBS 2 f A LR
eip 1

FEIH AP E L ERMAGFT Y A IntH 0 KT AR

Bk 10 e @3 B R (T S R AR RET RS A T F R
HE AN Ep A e

Bk 20 ot TR T BN R (T S R AR RET RS A T F R
A 84 g ER

Bk 3R TR I E N RE AT AR RO RS T U F R
ﬂg»} e ’L‘Lg ;k%if‘io

B 4 * TENT R RE A %k FagAR? o kB E g Ao g g
FREL S RELORERDL T UKEEFIRRE S DRI E
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A E R RHIKEY AT RI B AL REIBR 2 g ? K- By ‘9%\(
AL AL 564 S BHRUALFIEL S X9 AT HE - KA > F i
FALFIAR & 2022 £ 05 7 38 F ATHF RGOSR > FRE F T RAEHEBRIER T KE
TENTBRE BESEIERS S N B AT IR NG A LR e Bk
AHCHE9 A e it s B B AL FIE T L AR R AT o S B IR i
BB AR E 56 4 > RAES3 A A WR  BRIAR K > LREE G AR A o AT
etk ABcsE 53 4 o A4 ES547%, T4 1E453% ;5 2 & & ik 20.8%, 3 £ & iE 69.8%, 4 & & ik
7.5%, 7 &%+t ik 1.9% ; {E’g 6 ib 86.8%, H ik #rik 13.29¢ o

=~ KE A

%ﬁﬁwmﬁﬁﬁ%%*é;%ﬂﬁ1%§%ﬁ\ﬁw%%ﬁ@%ﬁomiﬁﬁﬁ’m
£ 347~ § (Journal of Applied Psychology ) iz 4F 2 - sk sdn » RE ST si7 5 %
EBIrHanil s NEREFLI Y KL S L RRHMF o

TR BRI MR RS R AR R B 5 (X FE IR 47 A B R
228424 )BT o FALIIHAR ) PIFIEAA AN L1 2N EREER ] KT TR
AR HEE IR TR RE S DR EEFOILEF

BEFFI N IHRNTRLETRFBE S B TERRF LI TSR~ N
BEEFTELFLA c AR P HLRBEET R R B OFEE - AT A S
’%‘*%’Ef—?’fﬁ: ’ ,’,ff\j_,ﬁ /\;}wmg\ N ’f'L'rF:eg ,’amjg: (RS #-} a4 n;k: Kl ‘%&; = ‘f;b a %Emfg@.]v} ° Jﬁ]}!‘;&i—ﬁff{
Al BRAFAR BT e g s T @A ST EREL ) AEZ AR 0 &
o BEEFAHFT vRETH o FYIRIFREFF L hp A 2 ;ﬁ“d WigE 9 1 (v
s BFRE TR AR S > RIBLERY SRR F Rk R g Lo 25 e L PR
A A e

BRTRe®RGELY o ppy R i TRAREAES | S0 (B8 igmdieiEs o
%iﬁ%%ﬁﬁ%ﬁﬁyfﬁﬁ%@ﬁﬁp»;{mﬁﬁPo—%%%ﬁi$4§4Wﬁé
BEEHR TR hEd > e RETRGAAFF SR 2 AT LEEEY 2 4
s 2 A o FRBMBENTERFFRH S 0 ¢ FAR L EART CIRFEET R
RE I F I ROl AR T pE o S = 3

TS F RN RF AR RERE o S TERBL S Y TR E o F AR
r%w+ﬁha’ﬁ»k—m’lki¢¢@?%ﬁnﬁﬁﬁﬁndﬁﬁ%é §ERM Ak d o P #
p;ﬁﬂ%%’ﬂﬁ%W+%z f h+ﬁﬁﬁﬁ%é&’ﬁ¥uiiﬁii’i
+ éﬂﬁmwﬂﬁéw@1f~w%$; WP FFAR REFZEY g A i o $di3
E

':mk—‘

SITIEERAIES S-SRI S5 T E T S0 5
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A LR R ARG (RYEEFFEER Y H6 mE TR ET
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S F 2 A SR o B A AREE BT AR f A Y LA - R ’ﬁﬁj& £
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o FZwEERT- BATOPH WP BB A R o FREEH
d)f )5 4 7 Rt FfF 2 BT P A
0)inih i I BEMY iy Fhi d L
DFEFEF PAES N LR EL B L9
g REED A P AR VL e 49

NG EHIE W%éﬁﬁﬁgﬁ@4@éﬁﬁﬁ%,wﬁaabﬁﬁﬁ%ﬁ&@%%%)
RPN EpEE R E TR 2 FPEGEYR AEMY A4 BB N LR 2x
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AR TR S BRSE ayaﬁ%al’*m%ﬁéﬁi%ﬁ’ﬁﬁﬁﬁﬁ%
TRRBRE PRI EEAES N AW (Tlmel) Pensglic, ¢4 THE Aok
TR AR STRER AR ARTR \w¢§$¢%%’%@‘§§@%§ﬁ

Fﬁt""q\fb » BT fb/?'] (Tlme2)° 5 P %‘ﬁ” l”—,ﬁ_ ~F‘J*”T/F‘ %ﬁi— ’f‘f °
(- )~ Biehipl 2
TEE R AN o B RO F T F 2000 EATE B TREE YR E A
I Ep R+ £ 4 (Midgle tal., 2000) > ® #5351 Lay ¥ Tsai (2005) #i¥d 2 4k o & 3+
54 - g Likert £ ¢ Rfrg (1= 222k L T7=22F L) MAFHFLE 1.
1 BY p Nsuig 4878
W& e
;\.4 If“ —‘: uﬁ:ﬂ'g’ ‘__&z\‘ 7 1&(%5:’ ?Impx 73K
I’m certain I can master the skills taught in class
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